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Abstract: Education serves as both a measure and a tool for develop-ment, playing a crucial role in the accumulation of  human capital. Thepaper analyses the initiatives, and role of  Ladakh Autonomous HillDevelopment Council in imparting education for tribal communities inLadakh. The study provides a thorough evaluation of  the effectivenessof  Ladakh Autonomous Hill Development Council’s strategies andprograms in enhancing education of  tribal communities in Ladakh. Itidentifies strengths, weaknesses, and areas needing improvement, help-ing policymakers make informed decisions about future educational poli-cies and programs.  Ladakh Autonomous Hill Development Councilhas implemented major initiatives to advance educational developmentfor tribal communities, with a focus on elementary, secondary, and highereducation. This study relies on primary data collected from executivemembers of  the Ladakh Autonomous Hill Development Council(LAHDC) in the Leh and Kargil districts. In-depth interviews wereconducted using an interview schedule to explore various issues and chal-lenges concerning the education of  Scheduled Tribe communities inLadakh. Their comprehensive approach reflects a strong commitment toimproving educational outcomes through targeted interventions and com-munity involvement, contributing significantly to the broader goal ofeducational advancement in Ladakh. Ladakh Autonomous Hill De-velopment Council, encompassing both the Leh and Kargil district coun-cils, has made significant strides in promoting education in Ladakh.
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INTRODUCTION
The sparsely populated region of  Ladakh (India),once a kingdom, was governed by the Maharaja of  Jammuand Kashmir for more than a century before India gainedindependence in 1947. In 1979, Ladakh was divided into twodistricts, Leh and Kargil, and later became a part of  theIndian state of  Jammu and Kashmir(Dame & Nusser, 2008).Ladakh, is distinguished by its unique geographical, cultural,and climatic conditions. Referred to as the "land of  highpasses" “Land of  Lamas”, “Moonland” etc. Ladakh, one ofIndia's highest plateaus, lies at an altitude of  3,000 meters ormore above sea level. It shares its northern and easternborders with China and Pakistan. The Ladakh region, knownfor its geographic isolation, vast terrain, and challengingclimate, remains landlocked for nearly half  the year. Ladakhis home to a diverse array of  tribes, each with its own distinctancestry, rituals, and customs. The region comprises eightschedule tribe groups: Boto, Balti, Brokpa, Purigpa, Changpa,Garra, Mon, and Beda. Each group speaks a unique dialect,wears different attire, and plays distinct music, yet theycoexist harmoniously. In this multi-ethnic, multi-lingual, andmulti-cultural setting, languages such as Purigi, Balti, Broqskat,Shina, and Ladakhi are spoken, and the scripts used includeUrdu, Persian, and the Tibetan script known as Bhoti(Khatoon & Kumar, 2021).
In early 2019, a sudden administrative restructuringled towards the establishment of  a separate Ladakh RevenueDivision, distinct from the Kashmir Revenue Division. Thismarked a significant step toward distancing Ladakh from theinfluence of  Kashmir. Later that same year, as the entire stateunderwent reorganization, the long-standing Ladakhiaspiration to be governed as a separate UT of  India wasrealized when the Parliament of  India passed the necessarylegislation. On August 5, 2019, Ladakh officially achievedthe status of  a Union Territory, marking for the first time in185 years that it regained an independent identity, separatefrom the state of  Jammu and Kashmir.
According to the 2011 Census, Ladakh had apopulation of 274,289. In Leh district, the literacy rate is77.20%, with 86.31% for males and 63.56% for females. Inthe Kargil district, the literacy rate is 71.34%, with 83.15%for males and 56.30% for females. The people of  Ladakhhave long sought effective local governance to drivedevelopment that is both equitable and comprehensive,considering the region’s unique geoclimatic and locationalchallenges. They believe that decentralizing power throughthe establishment of  Hill Councils in Ladakh would enhancedevelopment efforts and meet the aspirations of  the localcommunity by fostering greater participation in decision-making processes (Beek, 1995).
The Ladakh Autonomous Hill DevelopmentCouncil (LAHDC) Act of  1995 was established in reactionto the Ladakhi people's demand for a separate Indian Union
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Territory, reflecting their distinct religious and culturalidentity, which set them apart from the rest of  Jammu andKashmir. The LAHDC Act was initially enacted in 1995,re-gazetted in 1997, and amended in 2018 (Sharma, 2011).According to the Act, the council consists of  twenty-six seatsfilled by representatives directly elected from territorialconstituencies. Additionally, the government can nominateup to four members from principal religious minorities andwomen in the districts. The executive committee of  the coun-cil includes five members: the Chief  Executive Councillor(CEC) and four other councillors (Kothari et al., 2019). Theformation of  the Autonomous Hill Councils in Ladakhmarked a significant advancement in acknowledging theregion's unique identity and aspirations. This council createda framework for participatory democracy, allowing the localpopulation to manage their development and governancewhile preserving their unique cultural and religious heritage.Education has been a critical area of  focus for theLAHDC,considering its vital role in socio-economic development.
The Council holds executive powers within thedistrict concerning several key areas, including the allotment,use, and occupation of  land vested in it by the governmentunder this Act. It is responsible for formulating developmentprograms for the district, covering both district-specificschemes as notified by the government and centrallysponsored schemes. The Council takes special measures togenerate employment and alleviate poverty, promotes coop-erative institutions, and supervises the constitution ofnotified area committees. It also focuses on promotinglanguages and culture, managing water resources for agricul-ture, and overseeing desert development, public health,sanitation, hospitals, and dispensaries. Additionally, it plays arole in tourism, education, vocational training, and theconstruction and maintenance of  roads, except highways(Sharma, 2011).
The LAHDC envisions providing accessible andinclusive education for everyone, irrespective of  gender,social background, or special needs. They aim to promotehigh standards of  education across primary, secondary, andhigher secondary schooling, as well as colleges and vocationalinstitutes. Special focus is given to the health and nutritionof  nursery and kindergarten children, creating a child-friendlyinfrastructure and atmosphere to nurture them. This includesteaching culturally rooted and innovative subjects thatemphasize the environment, history, language, culture, andheritage of  the region (Leh Vision 2030, 2020). Scholarshipsare offered to deserving students for highly specialized oradvanced educational courses outside Ladakh. Seriouspublic debates regarding the expansion of  educationalopportunities for regional development captured the politi-cal attention of  the LAHDC. In response, civil societymembers proposed a multipronged strategy to enhance thequality of  education and assess the current educationallandscape through preliminary investigations. In partnershipwith local entities such as the LAHDC, the Department ofEducation, the Student’s Educational and Cultural Movementof  Ladakh, and other Ladakhi non-governmental organiza-tions, key focus areas for political intervention in educationwere identified (Babu, 2023).
The study provides a thorough evaluation of  theeffectiveness of  LAHDC’s strategies and programs inenhancing education of  tribal communities in Ladakh. Itidentifies strengths, weaknesses, and areas needingimprovement, assisting policymakers in making informed

decisions regarding future educational policies andprograms.This leads to more targeted and effectiveinterventions by assessing    resource utilization and guidingbetter future allocation. The findings can act as a case studyfor other regions facing similar challenges, allowing successfulstrategies to be replicated and lessons learned to be appliedelsewhere. By documenting successful initiatives, the studyhighlights best practices in educational development,providing a model for other autonomous councils or regions.It also promotes greater transparency and accountability byevaluating how well LAHDC has met its educational goalsand adhered to its commitments.
REVIEW OF RELATED LITERATURE
Govinda and Bandyopadhyay (2008) stress the significanceof  localized governance in attaining better educationaloutcomes for tribal communities. Negi and Dutta (2022) pointout that government investments in education havesignificantly improved academic performance and expandedopportunities for Scheduled Tribes. By facilitating access toquality education, these initiatives have empowered thesecommunities to break free from the cycle of  poverty andmarginalization.Mathew (1994) highlights that institutions likeAutonomous Hill Development Councils play a vital role inaddressing regional disparities through targeted initiatives. TheLAHDC has taken significant steps to integrate Bhoti andother tribal languages into school curricula, promoting culturalpreservation alongside formal education (Dorjey, 2018).Additionally, scholarship programs and financial aid providedby the council have greatly enhanced accessibility to highereducation for tribal youth (Jina, 2005).

According to Indus Dispatch (2022), the HillCouncil Leh has initiated a digitization project to establishSolar-Powered Digi-Labs in around 27 government schoolsacross the Leh district. This initiative aims to bridge the digitaldivide in areas lacking the infrastructure needed for digitallearning. However, Ahmad’s (2020) study indicates that whilecolleges in urban Ladakh are relatively well-equipped, thosein rural regions face significant challenges, includinginsufficient classrooms, laboratories, transportation, andhostel facilities. Other barriers, such as poverty, longcommutes, harsh climatic conditions, outdated syllabi, highabsenteeism, and student migration, further hinder theeffectiveness of  these institutions. Rehman (2013) alsoemphasizes that teacher absenteeism and ineffective learningenvironments in schools discourage parents from enrollingtheir children in education.
OBJECTIVES OF THE STUDY

1. To investigate the initiatives implemented by theLadakh Autonomous Hill Development Council toimprove educational opportunities for the tribalsof Ladakh.
2. To examine the future strategies planned by theLadakh Autonomous Hill Development Council topromote education.
3. To propose approaches to enhancing educationaloutcomes in Ladakh

METHODOLOGY
This study relies on primary data collected fromexecutive members of  the LAHDC in the Leh and Kargildistricts. The LAHDC comprises 60 members (30 from each

district), out of  which 10 executive councillor were
purposively selected-5 from each district. These
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councillors hold key departmental portfolios and have theauthority to initiate policies in their respective districts. Theparticipants included the Hon’ble Chairmen/Chief  ExecutiveCouncillors of  Leh and Kargil districts, along with otherinf luential members, particularly those overseeingdepartments related to education, to ensure the collectionof  relevant educational insights. In-depth interviews wereconducted using an interview schedule to explore variousissues and challenges concerning the education of  ScheduledTribe communities in Ladakh. The study was carried outduring the period 2019–2020.
DISCUSSION AND RESULTS OF THE STUDY

When asked about the common issues brought torepresentatives by the tribal communities, they mentionedthat a variety of  problems are reported. Most of  these issuesinclude chaotic teacher transfers, staff  shortages in schools,colleges and universities, a lack of  trained teachers, lowstudent enrolment, a shortage of  subject-specific teachers,insufficient infrastructure, limited awareness of  theimportance of  education among the population, and a generallack of  community engagement in educational initiatives.
Other concerns include the need for better teacherrationalization, quality education, transportation facilities forteachers and students, residential accommodations forteachers, hostel facilities for students, effective teachertraining, internet facilities, room heaters for classroom inwinters, libraries, drinking water facility, separate toilets forgirls, efficient functioning of  Village Education Committee(VECs), a high student dropout rate, and the necessity foradditional computers in schools. Delays in receivingscholarships cause significant challenges for students.
Regarding the challenges faced in elementaryeducation, most members of  the LAHDC reported lowenrolment in primary schools. The main reason is that manyparents prefer to enrol their children to private schools ratherthan government schools, due to the belief  that governmentschools lack sufficient facilities and fail to offer qualityeducation. Additionally, they feel that government schoolsdo not offer sufficient exposure or opportunities. Someparents even choose to send their children outside of  Ladakhfor better educational prospects. Three councillors highlightedthat many schools in the Leh district face potential closuredue to low enrolment, with most enrolled students being non-locals, primarily the children of  labourers. Field surveysconfirmed that several schools, especially in Leh, had only4–5 students per school, despite having 5–6 teachers available.To address the low enrolment, many schools had formedclusters to remain operational. Additional challenges wereidentified, including a lack of  parental interest in education,a shortage of  trained teachers, inadequate training for Rehbar-e-Taleem teachers, limited access to computers and libraries,poor supervision, insufficient teaching aids, and inadequatesports equipment. Ahmed (2024) also observed in his studythat many teachers at both elementary and higher secondaryschools lacked formal teacher training.
They also highlighted challenges in secondaryschools, including a shortage of  lecturers. The survey revealedthat secondary schools are particularly impacted by thisshortage.In recent years, the Department of  SchoolEducation has increasingly relied on academic arrangementsor temporary recruitment at both primary and secondarylevels, a practice that has contributed to a decline ineducational quality. Additionally, schools face issues such as

insufficient laboratory equipment, limited subject options,low enrolment rates, and exam-related malpractice. SinceLadakh's transition to Union Territory status, addressing thesechallenges has become more complex for the UTgovernment, as all schools in the region are now affiliatedwith the Central Board of  Secondary Education (CBSE). Therecently announced CBSE results for classes 10 and 12 weredisappointing, further compounding the government'schallenges.
In higher education, they reported numerous issues,including limited subject options in colleges and universities.Ladakh has one cluster university, one deemed to be university,six-degree colleges, two ITI colleges, and two polytechniccolleges, which are insufficient for the region. The field surveyrevealed that the majority of  the staff  at the newly establisheduniversity and degree colleges were on a contractual basis.Additionally, due to low enrolment, some subjects had to bediscontinued. Other problems include the limited availabilityof  academic streams, a lack of  colleges, and inadequateawareness among students about admissions.
When asked about the steps being taken to addressthese issues, representatives assured that they areimplementing all possible measures to resolve the problems.Some of  the actions include streamlining the teacher transferprocess, which had previously been disorganized and lackedtransparency. In the past, some teachers were transferredmultiple times within a year, while others were nevertransferred. This issue was also cross-checked during the fieldsurvey, where teachers reported that the problem with teachertransfers have now become somewhat resolved. They furtherstated that efforts have been implemented to solve theshortage of  specialized instruction by providing teachertraining and recruiting subject-specific instructors. Funds havealso been designated to equip schools with laboratories. Fivecouncillors mentioned contributing 20–30% of theirCouncillor Constituency Development Fund towardeducation. However, during the field survey, teachers reportedthat schools continue to face a shortage of  subject-specificlecturers and insufficient funding. Additionally, they havesupplied teaching aids to schools and, notably, the LAHDChas merged ICDS centres with primary schools. Efforts havebeen made to encourage parents to enrol their children ingovernment schools. This includes raising awareness aboutthe importance of  education and having volunteers visithomes to personally advocate for enrolment. Parents are nowgetting confidence in government schools, understanding itsimportance and most importantly, the competition ofenrolling children in private schools has changed. Additionally,improvements have been made to school infrastructure, suchas constructing separate toilets, providing computers, andorganizing community awareness programs. A notableinitiative by the LAHDC is the rebranding of  governmentschools as Government Council Model Schools, designed toprovide high-quality facilities and sufficient staff  to meetstudents' needs. Observations during the field surveyconfirmed that these Council Model Schools offer superiorfacilities and have well-qualified teachers available. Somecouncillors shared that they had organized free wintercoaching for students in their respective areas. In Ladakh'scold climate, schools remain closed for nearly three monthsduring the winter break, making these initiatives especiallyvaluable, particularly in rural areas where coaching centresare unavailable.
  To address the shortage of  trained and qualified
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teachers, the LAHDC recruited new teachers, providedtraining, and addressed issues of  teacher absenteeism byimplementing mandatory biometric attendance in alleducational institutions. The LAHDC also signed severalMOUs, including one with the Delhi Government, to facilitateteacher exposure visits and invited Delhi-based experts forteacher training. The Bakula Rinpoche educational campaignwas started to tackle challenges faced by schools in especiallyin Leh district. Additionally, the LAHDC, particularly in Leh,began rotating Rehbar-e-Taleem (R-e-Ts) teachers based ontheir willingness to serve in various locations, in contrast tothe previous policy requiring them to remain in one place fortheir entire tenure. Sports programs for students were alsoorganized to enhance their overall experience. All membersof  the LAHDC acknowledge that there are numerous issuesin the school education system that require prompt attention,and they are committed to doing their best to resolve thesechallenges.
When asked about the steps taken by the LAHDCto actively engage the community and Panchayats inimproving education, most members reported organizingawareness programs on education and health, allocating fundsfor school improvements, and revitalizing the VillageEducation Committee’s (VECs), which had been declining.They also regularly monitored VEC activities and heldmonthly meetings to address school related issues. This wasfurther confirmed during the field survey, which revealedthat VECs are working diligently to improve schools and areholding frequent meetings.
When asked about the future strategies of  theLAHDC to enhance the quality of education in Ladakh,representatives expressed that they plan to increase fundingfor the education sector in the coming years. They also intendto strictly enforce a transparent teacher transfer policy toalleviate the challenges teachers face and students are facingproblems due to uncertain transfers of  teacher. The Councilseeks to increase community involvement in school activitiesand ensures that the village education committee activelyparticipates in all school programs. LAHDC also ensure thatevery school is equipped with electricity, internet access,libraries, drinking water, heating facilities during winters,separate toilets for girls, transportation facility, hostel,laboratories, sports equipment’s, Staff  quarters, sufficientteachers, and adequate computers. They also plan to launcha website providing detailed information about each schoolin Ladakh. Additional initiatives include providing free schoolbags to students on every Saturdays, developing sportsinfrastructure, installing solar power in all schools,strengthening the District Institute of  Education and Training,and organizing more exposure visits for teachers to otherstates. They also plan to provide more winter coachingfacilities to students and want to promote winter sports duringwinter vacation.

RECOMMENDATIONS
The government/LAHDC must consistentlyallocate sufficient funds to upgrade the education system asneeded. It should also launch various initiatives to raiseawareness among parents, teachers, and students about thevalue of  education.
The LAHDC have successfully adopted a fewgovernment schools as model schools, which offer betterfacilities and employ trained teachers. To expand this success,the councils should adopt more government schools,

equipping them with improved facilities and human resources.
It is essential for the government to take appropriatemeasures to recruit subject-specific and trained teachers in atimely manner, ensuring that students do not face anyeducational challenges. Given the low enrolment ratio ingovernment schools, the government should organizeawareness programs and schemes to motivate parents to enroltheir children in government schools.
The study highlights a lack of  essential facilities inschools, colleges, and universities, including internet access,smart classrooms, transportation, hostels, libraries,laboratories, heating systems, sports equipment, andprovisions for children with physical disabilities. Thegovernment must take serious measures to provide thesefacilities across educational institutions. Students should beprovided with career counselling in collaboration with Non-Governmental Organisations.
Teacher training is a vital component of  education,and the government must ensure that teachers, especiallythose under the R-e-T (Rehbar-e-Taleem) scheme, receiveadequate training. Additionally, the government shouldimplement new textbooks for lower-grade classes that reflectthe local environment and culture, helping students graspbasic concepts more easily. Residential schools must bestrengthened to ensure that tribal students, particularly thosefrom nomadic communities, do not face any challenges.
Equip schools in tribal regions with technologicalresources, including computers, internet connectivity, anddigital learning tools. Additionally, establish training programsto enhance both teachers' and students' proficiency in usingthese technologies.
Develop mentorship initiatives, support networks,and preparatory courses to assist students in their transitionfrom secondary to higher education. Increase awareness andaccessibility of  scholarships for higher education.
Expand the availability of  scholarships, grants, andstipends specifically for students from Scheduled Tribes.Enhance the employability of  tribal students by providingvocational training and skill development programs tailoredto meet current job market demands.
The study also highlights a limited range of  subjectand course options available in universities and colleges. Toaddress this, the government must introduce new subjectsand establish additional colleges in rural areas, reducing theneed for students to cover long distances for their education.Collaborating with non-governmental organizations canfurther enhance educational programs and support services.

CONCLUSION
It can be concluded that the Ladakh AutonomousHill Development Council, encompassing both the Leh andKargil district councils, has made significant strides inpromoting education in Ladakh. They have addressednumerous issues, such as recruiting subject-specific teachersand implementing a fair and transparent teacher transferpolicy, particularly in the Leh district. Both district councilshave adopted several schools as council model schools,providing them with top-notch facilities and teachers.Admission to these schools has become highly competitive,with merit lists determining enrolment. The councils alsoinitiated door-to-door campaigns to raise awareness amongparents about the significance of  education and motivate themto enrol their children in government schools.
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